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This research report builds on the results of the CATCH project 1 (Webb and Dekker, 
2002). The CATCH project is an effort to apply and scale up previous results and design 
a professional development program to bring about fundamental changes in teachers’ 
instruction to support change in teachers ’ formative assessment practices. In this report 
we focus on two of the research questions: “ What professional development materials 
support improved formative assessment across a wide range of schools?” and “ How do 
teachers’ conceptions and assessment practices change as a result of their participation 
in this development program?” Initial results show that a change in teachers’ attitude 
towards formative assessment occurred. Moreover, changes in instructional assessment 
were easier to implement for teachers than ideas related to the pyramid model. 

INTRODUCTION 

When in The Netherlands a new mathematics exam program 2 was introduced in 1992, the 
possibility to change the mandatory central examinations at the same time proved to be of 
great importance. For teachers as well as curriculum designers the format of the questions 
(no more multiple choice questions), posed within a context, as well as the scoring guide 
that showed different strategies and sometimes even different possible (correct) answers, 
set an example for the daily classroom practice. As far as we know, no formal research 
has been conducted in The Netherlands to the extent of influence of central examinations 
on the teaching and learning process preceding it. Results from the Research in 
Assessment Practices 3 (RAP) project, preceding the CATCH project, showed that many 
teachers have limited understanding of formative assessment practices and, thus, provide 
students with incomplete information about their progress (Romberg, 1999). When 
teachers learn to utilize formative assessment practices in their classrooms as a 
consequence of appropriate professional development, there are positive effects on 
student learning and achievement (Black &William, 1998). When teachers retained 
conventional assessment techniques, especially focused on assessing basic skills, they 
also paid little attention to different strategies used by their students to solve a problem, 
to classroom discussions and, in general, to “teaching and learning with understanding”, 
even when they used reform curricula. 

It is on the basis of these past experiences that we assumed that changing the assessment 
practices of teachers already using reform curricula could play an important part to 



1 CATCH Classroom Assessment as a basis for Teacher Change. Funded by the Office of 
Educational Research and Improvement (OERI PR/award R305A60007) 2000-2003 

2 for students of vbo (vocational) and mavo (theoretical level, leading to vocational education at 
middle level), central examinations are held at the age of 16. 

3 RAP was one of the projects of the National Center for Improving Student Learning and 
Achievement in Mathematics and Science (NCISLA), funded by OERI, 305A60007-98,1996- 
2000 
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